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EP   0:06
To start with, I'm interested to hear about why you chose to go into teaching in the first place. So what led you to pursue teaching as a career?

P1   0:18
I guess it was kind of an accident. 

EP   0:23
OK

P1   0:32
I've had a bit of a past. I lived in vehicles for 19 years, and I did a job as a note taker for an English degree student at [REDACTED on P1’s request] and quickly discovered that I could do that with my hands tied behind my back. 

EP   0:44
Right

P1   0:47
So I ended up doing an English degree with [REDACTED on P1’s request] and working in libraries and we were doing a lot of sort of things with children. I originally wanted to go into publishing.

EP   0:58
Mm hmm.

P1   0:59
But I ended up doing a lot of activities with children and then volunteering at the local primary school and discovered that like I was good at it, and I enjoyed it, so I did a PGCE and the rest is history, for better and for worse.

EP   1:13
What did you enjoy about it?

P1   1:17
I loved being with the kids and just seeing them understand stuff, and the mental challenge of having to find different ways of explaining and to get the understanding and just… Like the different personalities. And like I've - sort of in common with a lot of autistic people - I think I've probably turned people into a bit of a special interest. 

EP   1:53
Right.

P1   1:59
So it taps into that, becoming very interested in how children learn and perceive the world and yeah, it sort of taps into that ADHD need to always be sort of thinking and doing, 

EP   2:12
Mmm.

P1   2:19
And like, it was it was busy, but it was worthwhile, and I was constantly having to think on my feet, yeah.

EP   2:21
Mmm yeah, I was a primary school teacher as well, and you've kind of got no day the same, right, in that kind of environment. So I can see how that happened.

P1   2:25
Yeah, yeah, yeah. And kids are hilarious.

EP   2:33
Yeah. They keep you on your toes.

P1   2:35
They are. They just funny, yeah. So yeah.

EP 2:36
When you were teaching, what did you consider the purpose of your role as a teacher?

P1 2:40
I was there to facilitate the growth and learning of all of these little people in front of me, simply.

EP   2:56
And would you say that's the goal of education to you more generally?

P1   2:57
Yes. Yeah, to inspire curiosity and openness and non-judgement and, you know, all those things that it takes to be good human being who is engaged in their own growth.

EP   3:19
Mmm, yeah. Did you feel you were able to fulfil that purpose?

P1   3:24
I feel like I feel like I tried to do my best to fulfil that purpose while feeling like I had one hand tied behind my back.

EP   3:46
Mmm.

P1   3:53
I guess is the best way to describe it, yeah.

EP   3:59
What was tying you behind your back?

P1   4:03
Oh. Like that constant feeling of being scrutinised. Even if you're not being observed, you always feel like everything you do can be scrutinised. Like, the curriculum is jam packed full of absolute crud that you've got to get through, and you can never have the time to explore the things that are the important things that the kids really, really need to know. And it's, yeah, it's difficult. And then obviously you've got the Teachers’ Standards, which means you've got to keep your own opinions - rightly so - like firmly in in check. So and you’re always… Yeah, it's a tightrope, it's a constant tightrope, because there are some very and increasingly so… What can I say? Dysfunctional ways of thinking, being perpetuated throughout our society from the top down.

EP   5:30
Mmm. I read your essay, actually, yesterday, and I thought it was really insightful and I can hear some of that coming in. You've kind of got theory to back that up now. Is that something that you were aware of when you were teaching and it kind of felt like a battle against it, or is it something you've reflected on since?

P1   5:36
Yeah.Well, because of the way in which I left teaching, I now have to pursue an alternative career.

EP   6:00
Mm hmm.

P1   6:01
Which is coaching and mentoring, and so I'm doing a lot of study for that, and all of this stuff that I already knew was happening, but the course has given me the framework with which to describe that. But yeah, teachers are absolutely - all teachers, not just neurodivergent teachers - are oppressed by the discourse that surrounds teaching and the systems that have been set up in order to support that discourse. And those systems result in a lack of agency.

EP   6:43
How would you describe that discourse?

P1   6:43
Like I said, it's based on Theory X assumptions that teachers are or disabled people, immigrants, name your marginalised community, right? Or name the person who people want to punch down, at for whatever reason, because we’re striking, because we we're loud.

EP   6:50
Yeah.

P1   7:05
So we've got this Theory X discourse which says we're lazy, we've got too many holidays, we need constant oversight by Ofsted because we can't be trusted to be accountable without this great big umbrella of threat hanging over us.

EP   7:12
Mmm.
P1   7:24
The fact that the curriculum - I can't speak for anything other than the primary curriculum - was clearly developed by a man who'd never spoken to a teacher in his bloody life. And the curriculum itself is oppressive.
It upholds- and unless you're very, very careful to dismantle that, it upholds patriarchal systems. 

EP   7:57
Mmm.

P1   8:02
It upholds the discourse of, you know, British values, as if they're not just values.

EP   8:13
Mm hmm.

P1   8:15
And that is, the language is divisive, and the curriculum is full of rubbish because, honestly, it means we don't have time to teach the kids to think.

EP   8:28
Mmm.

P1   8:30
There you go. The nature of the beast.

EP   8:32
Yeah, I think you do need to think about it on a macro scale, though, and how that affects what's going on in your classroom and what you are able to do and not able to do in your own independent practise or... I shouldn't really call independent practise really, it is quite constrained, isn't it? But I'm wondering when you were teaching, did you did you follow that curriculum to the letter and the guidance of your school to the letter?

P1   8:53
Yes, but with additions.

EP   9:12
OK.

P1   9:25
And, you know, things like [REDACTED on P1’s request]. Things like amplifying the voices of marginalised groups within the curriculum. And in fact I actually, to be honest, I think primary schools have got a lot, lot, lot, lot better at this, because when we teach about space, we don't just teach about Neil Armstrong, we teach about the women in NASA. We should remember their names because I've not done it for a year. Catherine Jenkins, and people like that.

EP   10:07
Mmhmm.

P1   10:07
So, you know, we try and we watch Newsround, which isn’t strictly on the curriculum but it’s collective worship isn’t it? You know, it’s being aware of what’s going on culturally. And doing things like when I was writing the questions for collective worship for the entire school, questioning things like monarchy. Is any one person more important than another person? There are ways in which you can shoehorn some critical thinking into the curriculum within the constraints of the curriculum if you're creative.

EP   10:33
Mm hmm. Is that something that you felt was common in your school or supported in your school? Those kinds of amendments? Or additions?

P1   10:53
Yes, in all fairness, yes, in all fairness, in my school. How much of that was because they believed in it and how much of that is because they didn't give a stuff about the curriculum area that I was working in is another question. Because if it's not maths and English and science and history and geography and you know, it can feel sidelined. I think there is… If I’m being honest, I think there is, in schools from leadership teams, there's a lot more openness and willingness, and “Let's do this,” talk about diversity and inclusion and “Do all this with the children because it makes us look amazing,” and “Look how inclusive we are,” and duh-duh-duh-duh-duh-duh-duh, but when it comes to the way that the staff are treated, it's a different story. And, in all honesty, when it comes to the way that our children with additional needs are actually treated within mainstream education, what we're teaching them and what the education system is doing to the people with additional needs within it, they're two completely different things.

EP   12:06
Mmm.

P1   12:22
Yeah, there's a real there's a real disconnect between what we're teaching and what we're experiencing.

EP   12:45
Mmm. In your essay, you spoke about performativity and performativity now feeling like a large part of the teaching role, almost. Is that what you mean there, in that it felt like it was performativity from the management of the school?

P1   13:03
Yeah, I mean performativity is, yeah, in that context, yes. But also in the context of everything we do has to be adjusted to whatever framework Ofsted are coming up with next. So there's performativity in that respect.

EP   13:29
Mmm.

P1   13:33
But absolutely, there's… From I think a lot of members of SLT, they talk the talk but when it comes to actual understanding and actually doing the work it's not there.

EP   13:49
Mmm.

P1   13:50
There's a reason why there are so many neurodivergent teachers leaving the profession, and there is a reason why we have an attendance problem within our neurodivergent children's population. And it's the same thing. When it comes right down to it, we're all suffering from the same stressors.

EP   14:18
Mmm. I know it's a big question, but what do you think needs to change there?

P1   14:24
Wow, whoof!

EP   14:27
I'm not expecting you to solve it in in an evening! But…

P1   14:40
Right, I mean, I talk about it in my essay, right? What needs to change is the assumption. The entire direction that people think about everybody is, you know, nobody is… The only people who get Theory Y assumptions are people with money and power. “Look at them. The self-made man, whose Daddy owns an emerald mine.” Do you know what I mean?

EP   14:58
Mmhmm.

P1   14:58
So it is systemic. It is also down to a total lack of understanding of the social model of disability, and being willing to tackle the things in our society and in our education system that are disabling. It needs money. It needs… Yeah, everything's deficit based, right? The way that I've been treated, it's all been deficit based. It's all been like “You need fixing. You need to improve that. This is your issue. You came across rude there. You've put a tick in the wrong place on the page.” I wish I was joking about that, that was said to me. And what I wanted to say, and I didn't say it, but what I wanted to say was, “When the placement of the tick on the page affects the progress of my children, I will pay more attention to it.” I didn't say it, but I wanted to say it. Hang on, I went on a tangent. I ADHDed at you, I'm sorry.

EP   16:10
No, no. I encourage tangents, very much.

P1   16:20
What was I talking about? Oh, yeah, how do we solve it. Yeah, we need to move away from the deficit based discourse. We need to talk about differences. We need to talk about support needs. We need to understand that making these changes in society benefits everybody, everyone.

EP   16:42
Mm hmm.

P1   16:43
And we need to stop acting like disabled people are a drain on our society and start understanding that people are human beings, and a lot of what we're seeing at the moment in terms of government discourse about PIP and mental health like it's a dirty word is because what we're doing is we're pathologizing normal nervous system reactions to a dysfunctional society. Of course we're all in fight or flight, look at the state of the world. Of course, we're all depressed, like, literally, we're killing our planet, what did you think was going to happen?
I'm ranting. There you go.

EP   17:35
No, I think it's all super valid and I think it sounds like what you went into education for and what you see as the role of the teacher is addressing that question, right? Like education is powerful because it can change perspectives and it can change assumptions when you're raising children. Or, you know, teaching children. And I'm wondering because you will have been exposed to the same discourses as people who are in leadership positions and in positions of power in society, where do you think your idea of purpose came from? 

P1   18:24
My sense of injustice. My heighted sense of injustice, the - hang on, can I swear?

EP   18:39
Yeah.

P1   18:40
Good. The shit, the absolute shit that I've been through in my life, because society is not built for people like me and I wasn't, you know, I'm recently diagnosed, relatively.

EP   18:51
Mmm.

P1   18:57
So I went through homelessness, from job to job to job, without ever knowing that I was neurodivergent, without ever understanding that it's not because I'm lazy, it's not because there's something wrong with me, and that shame is still internalised, even though it's been intellectualised out of me, it doesn't mean it's not there.

EP   19:30
Mmm.

P1   19:33
And you know, even when you accept the social model of disability, it's really difficult to internalise that. There's a lot of internalised ableism in the same way that BIPOC people go through internalised racism.

EP   19:49
Mmm.

P1   19:51
You know, don't even get me started on intersectionality. But you know, you look at the prison population, you look at the homeless population, and we are so disproportionately represented there.

EP   20:08
Mmm.

P1   20:10
And that's not because of us. It's not because of us. It's because people don't get that way unless they don't get the support that they need when they need it.

EP   20:26
Mmm.

P1   20:31
And that, I think, is sort of leading me to be as angry as I am, because I'm watching our education system push more and more of our population into those same situations as they get older, and like you see it ha- and it's getting worse, because we know, we know empirically, we have data, that it’s getting worse, because we have the attendance data.

EP   21:02
Mmm.

P1   21:03
So we know it's getting worse. What are we doing about it? What are we doing? We're taking people's PIP away from them. Brilliant. Brilliant. More punitive measures. Keep going with the Theory X. Keep going, because it's working so well so far, isn't it? So yeah, I think what's motivating me at the moment is bloody rage.

EP   21:35
Yeah. Yeah, I think quite justified. I think I might know the answer to this, but did you feel like those Theory X assumptions were there when you were a teacher?

P1   21:47
Oh, my God, yes, absolutely. Yeah, absolutely. Absolutely. I mean, the system promotes it.

EP   21:50
Yeah.

P1   21:58
The system promotes it. Observations.

EP   22:02
Yeah.

P1   22:03
Like, cause you’re sitting there just like: we are professionals. And I'm being told – observed and being told how to teach by a member of SLT who hasn't taught for 20 years.

EP   22:20
Mmm.

P1   22:21
I haven't played the piano for 20 years. I wouldn't walk up to somebody on the street playing the piano and teach them how to play the piano. I wouldn't presume. 

EP   22:33
Mmm. Do you think that your neurodivergence impacted how they saw you?

P1   22:36
Yes, absolutely. Absolutely. [REDACTED on P1’s request] Yeah, mm hmm. I was, you know, it definitely started going downhill when I got my diagnosis. And then after I went through some traumatic experiences and, you know, needed more support, wasn't coping quite so well. [REDACTED on P1’s request] I was called out of meetings, I was told I was being rude, I was told to try and control my facial expressions.

EP   23:42
OK

P1   23:43
Yeah, I was questioned about my use of time, [REDACTED on P1’s request] You know, it was getting emotionally blackmailed into attending school events that would be overwhelming for me. It was a fucking horror show.

EP   24:25
I'm so sorry.

P1   24:25
It was a horror show. I ended up going to Access to Work and they implemented all the reasonable adjustments that were either (a) easy or (b) that they thought would fix me. But the training that they needed to understand me - weren't interested. Weren't interested in doing it. Put it off and put it off and put it off. Like their lack of understanding wasn't the thing that was most impacting my mental health.

EP   25:04
Mmm.

P1   25:07
I'm not even sure if they had a lack of lack of understanding, or if they were deliberately [REDACTED on P1’s request] my neurodivergence against me with complete understanding of what they were doing. Who knows?

EP   25:23
Do you mind me asking how you made the decision to leave?

P1   25:27
I didn't make the decision to leave. I was made very, very, very ill, is what happened, and then one thing led to another [REDACTED on P1’s request] but one thing led to another and yeah, here I am, not teaching anymore and not able to go back into the classroom because I'm too traumatised by everything that I've experienced. Yeah. 

EP   26:11
I'm really sorry. It sounds like you've, you know, words don't really do it justice, but it sounds like you've been through an absolutely awful experience, a really awful time of it.

P1   26:11
Mm hmm. Yeah, hellish. Hellish at the end, yeah. But here we are.

EP   26:40
How come you chose coaching as your next step?

P1   26:45
So part of the support I had through Access to Work was support from specialist neurodivergent coaches.

EP   26:57
Mmm.

P1   26:58
And, you know, I went through all of that process and as I'm going through the process, I was like, “Do you know, I could do this.” It's not too different from teaching, you know, in a lot of ways, it's not very different from teaching. 

EP   27:14
Mmm.

P1   27:21
You know, the dialogic questioning is like, the main sort of thing and the active listening. The skills are the same, the application is different, I would say.

EP   27:26
Mm hmm.

P1   27:29
And yeah, I guess in times of enormous stress, I always run back to education. I suppose that's why I was a great teacher, right? And I'm glad I did, yeah. Yeah, it means that I… It's a great way to help other people like me in so many different contexts. You know, it could be like progression mentor, it could be a functional skills tutor for adults, there were so many applications where I could use it to help people who are marginalised.

EP   28:17
Mmm.

P1   28:17
And struggling. Yeah.

EP   28:26
It's interesting. When you say neurodivergent specialist coaching, is that coaching neurodivergent people or is it a requirement that as a coach you're also neurodivergent, so you can empathise?

P1   28:27
Yeah. It's not a requirement, I believe, but it is aimed at neurodivergent people, so I had two sets of coaching, one by Genius Within which was started by Dr Nancy Doyle, like, we are not worthy.

EP   28:55
She's a Birkbeck tutor, actually, she does some work with my university!

P1   29:04
I don't even, I'm gonna fan girl! So yes, the Genius Within and Brain in Hand, who are, I think, most of their coaches, if not all of them are neurodivergent.

EP   29:19
Mmm.

P1   29:20
And I've also had support from Able Futures since then, and there another place that specialises in supporting neurodivergent people. So yeah.

EP   29:31
Have you had much contact with other neurodivergent people before then? Like, do you have friends or a community of neurodivergent people?

P1   29:42
So when I was doing my PGCE, we were like, you know, working with lots of children and learning a lot about neurodivergence, and me and like my PGCE bestie, we were constantly looking at each other and going, “Oh, crap. Oh shit. Tick, tick. Oh my God.” So yeah, there was, like we're still really good friends. And I guess I don't have a big social circle at all, but accidentally… No, I don’t know about accidentally, but it's like we are magnets to each other. So I think I would say, probably 95% of my friends are neurodivergent, not because I sought out neurodivergent people, but just accidentally, that's just the way it is, yeah.

EP   30:42
Mmm.

P1   30:44
Double empathy, right?

EP   30:50
Have you spoken to them much about your reflections on teaching, and on how you were treated as a teacher?

P1   31:00
Oh my PGCE bestie, like, knows everything, everything. And you know, my partner knows everything. So yeah, I have spoken to them. My PGCE bestie is like, does a lot of work with the NEU and is doing sort of study and case work and stuff.

EP   31:23
Mmm.

P1   31:25
So she was obviously a natural person for me to just like “Pff” [gestures]. Yeah, I talk to a lot of people about the systemic problems within education, and just systemic problems within society, really, I just can't stop myself, I'm not going to lie. [REDACTED on P1’s request] so we talked a lot about that sort of thing there, yeah.

EP   32:02
Mmm.

P1   32:03
Yeah, lots of discussions.

EP   32:05
Interesting.

P1   32:05
Lots of experiences that just highlight the ignorance of leadership teams, which, frankly, considering their position as people in charge of educational establishment that teaches children with additional support needs, is inexcusable. Inexcusable. The lack of training around educational needs and neurodivergence in leadership for teachers is shocking.

EP   32:50
Mmm.

P1   32:51
The lack of leadership training for SLT is very shocking. Like seriously, like did nobody teach you how to be leader? Clearly not. And you know, I think some really good Theory Y based leadership training, like LMX, like theory training for leadership, it's needed. Like, where is their leadership CPD, what is happening?

EP   33:15
Mm hmm.

P1   33:26
And I think that would help a lot. Education, right? Educating ourselves, educating everyone around us. Is that not the point? Why are we not living it?

EP   33:39
Yeah, the education sector needs more education.

P1   33:41
Yeah, it really does. It really does. But then, you'll have read in my coaching essay, a lot of that is coming down to time pressures, to budget pressures, to Ofsted pressures. You know, I sort of propose a few solutions within that, but essentially what we need is a change that is so much wider and it doesn't stop at the education system.
It needs a whole mindset change for the entirety of sort of society, you know, what we think, what society, what late stage capitalism has taught us is important is bullshit.

EP   34:31
Mmm.

P1   34:31
And, you know, unless that's tackled, we're just putting sticking plasters on amputations.

EP   34:45
I like that metaphor. I have one more pre-planned question and it's - there's not a smooth segue here, but I'll just ask it anyway. Do you feel that being neurodivergent affected your teaching practise at all?

P1   34:53
It affected how bloody messy my desk was. Yeah, absolutely it did. Absolutely it did. I think it made me a better teacher. 

EP   35:23
Mm hmm.

P1   35:30
I think it made me a more aware teacher. I think it made me a teacher who understood struggles. Who understood what it was like to find things hard, to not be able to concentrate because frankly, it's boring, and you know what? You're right. It's boring and I wish I could tell you that you're right about that. It's boring. But I'm not allowed to, so I'm just going to try and validate your experience while still trying to get you to do the work, because that's like, literally my job. But it made me more aware of the things that I could do in my own classroom with the limited agency that I had to make it a more neuroinclusive space.

EP   36:16
Mmm.

P1   36:19
It meant that I understood that you can't talk somebody out of a nervous system reaction, you've got to co-regulate with them first. I think the way that I synthesise information and I'm able to present it in different ways is also part of my neurodivergence. Like, literally my entire brain is wired differently, right? I've not had the synaptic pruning, so it's going to affect the way that I teach. And I think it made it easier for me to see things through different lenses, because I've synthesised the knowledge through every single lens that I've got in my overactive brain.

EP   37:17
Mmm, yeah. I’ve never thought about it that way, but you've got kind of more connections there to leverage when you're trying to explain things in new ways.

P1   37:27
Mm hmm, yeah. Yeah, I guess more, I don't know, I don't know if neuroplasticity is the right word for it, probably isn't. I think it gave me… Everyone's like, “Oh, you're autistic, you don't have empathy, nuh-nuh-nuh,” but I think it actually gave me more empathy for the children that I was working with. “Autistic people don't have empathy,” get a grip. Yeah, I think it made me a better teacher. But, on the flip side, on the flip side of that, it probably did make me a bit more irritable when it was too bright and too noisy, if I'm being honest, right? 

EP   38:06
Mmm.

P1   38:25
You know, it made it more difficult for me to regulate myself. So I had to work on ways of keeping myself regulated, and in all honesty, like when the children are too noisy, we all need regulation, so I'd do it with the class. We'd all regulate it together.

EP   38:38
Yeah. How did you do that?

P1   38:44
Oh, we'd do little meditations or like breathing exercises, or listen to a story, or something like a nice piece of classical music. You know, we'd mix it up a little bit, like a little bit of silent reading. Just take some time to like breathe and you know, yeah.

EP   39:01
Mmm.

P1   39:06
Yeah. Turning my coping strategies into their coping strategies. Teaching them to regulate, right? I'm a teacher, teaching them to regulate. I was a teacher, yeah.

EP   39:24
That sounds good. It's kind of makes me think of quality first teaching, like if it works for one person, if it's inclusive for one person, it's probably going to be inclusive to everyone to some degree.

P1   39:27
Yeah, exactly, exactly. It doesn't hurt anyone to take two minutes to just sit and chill and breathe, does it, you know? Yeah.

EP   39:54
I've come to the end of my pre-planned questions, but is there anything more that you'd like to add that you think is important for people to research, or for people to know about the experience? Or anything that you'd like to see research or work on that that you haven't seen in the past?

P1   40:24
Wow, I wish I’d known you were going to ask me that question earlier on today, I’d have sat down and really gone for it. I just… We need… Like, for me, I think what is lacking in the discourse is… It's not lacking in the discourse, but I think it is the understanding that everything's got to start from nervous system regulation. You've got to understand Polyvagal Theory in order to understand how to support neurodivergent people.

EP   41:00
Mm hmm.

P1   41:03
I think leaders need that training, I think teachers need that training. I think we need to be finding ways to talk about the fact that we are not disabled people, society disables us. You know, I'd be quite happy to go around the supermarket if there weren't bright fluorescent lights, ding-dong announcements flashing at me and like, loud music everywhere. The supermarkets know this because some of them have an hour for us to shop in once a week. Thanks. How about you just lower the lights all the time and, like, do that all the time. Like it's clearly…

EP   41:54
Yeah, I think it's like 10am on a Tuesday or something, isn't it? So a time that no one can really do.

P1   42:09
Yeah. Brilliant, brilliant. I'll just walk out of class at 10am in the morning so that I can access your neurodivergent shopping hour. Yeah, I mean, discourse needs to change. People need to be educated, discourse needs to change. And, you know, I mean, like, honestly, the one thing that needs to change is, like, putting a firebomb under late stage capitalism. That's really violent language, I don't mean that literally in a terrorist way. Don't use that bit.

EP   42:38
Well, you didn't say late stage capitalists. You referred to the concepts rather than people, so I think you're alright! So, we've come to the end of the interview now so hopefully this won't sort of put my own view in it too much, but I've been reading a book at the moment called - it's actually right here, it's “ Empire of Normality, Neurodiversity and Capitalism.”

P1   43:07
Ooh!

EP   43:15
And you might be interested in it actually, it's by a neurodivergent philosopher called Robert Chapman, and…

P1   43:23
Hang on, let me let me Google it. Empire of…

EP   43:26
Empire of Normality. And it has - you can't really see very well, but it's a head with some birds in it on the front.

P1   43:28
Right. Yeah, I've got it up on the on the Google tab now. So it's there, ready and waiting. OK, yeah, that does sound interesting.

EP   43:35
Yeah, it's really interesting, you might enjoy it. I've not read too much of it, but I'm hoping to include it in the research somehow because I think it's so important to have that understanding of context.

P1   43:55
Mmm, yeah.

EP   43:55
And they kind of lay out the history of capitalism and the impacts of it so.

P1   44:03
Yeah, yeah, that does sound interesting. Yeah, maybe everyone should read that. Everyone should read that, and every single school leader should read “Leaders eat Last” by Simon Sinek.

EP   44:14
Mm hmm, yeah.

P1   44:17
Great book. Yeah. Brilliant. This has been cathartic.

EP   44:22
I'm glad! 

[Demographic questions removed – anonymised and stored separately]

Thanks so much for taking part. 

